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CHAPTER I 
INTRODUCTION 
The dropout 1s not a new or rare problem. Students 
in the 1930 1 s, 40 l s, and 50's quit sChool before receiving 
a diploma. It was not as great a problem then, whereas 
today it is viewed as a major educational problem. The 
reason it is a major educational problem today is because 
of the many factors associated with the dropout. The popu­
lation explosion of the 1940's means that today the number 
of youths now ready to enter the labor market is unprece­
dented in history. This was not a problem several years 
ago when anyone who wanted to work could find employment. 
It is not the single dropout who causes the fright­
ening situation today but the sheer number of dropouts and 
the facts of economic life, coupled with great tecm~olog­
ical advances, which have made the dropout a major educa­
tional problem. 
School policies and curricula must be studied, 
reViewed, and changed to increase the school's holoing power 
on its students. The reasons why students drop out of 
school must be found and adjustments made to remedy this 
major educational problem. 
2 
I • THE PROBLEM 
Stateme~t of the problem. The purpose of this study 
is to determine whether the new curriculum innovations in 
operation at Urbandale High School, Urbandale, Iowa, have 
increased the holding power of students, thus reducing the 
dropout rate. 
Importance of the problem. The school dropout prob­
lem has grom! to such magnitude that two presidents of the 
United States found it necessary to focus public attention 
on it. In 1963, President John F. Kennedy referred to it as 
a "serious national problem," and in 1965, President Lyndon 
B. Johnson said, ltAlmost a million young people each year 
will continue to quit school--if our schools fail to stimu­
late their desire to learn. nl 
Many problems are associated with the dropout. First 
of all, his employment opportunities are greatly l~ited; 
secondly, it is difficult for the dropout to achieve a sense 
of individual worth; and thirdly, our pUblic schools have 
failed in their purpose, to educate all students, at least 
through high 8Chool.2 Hence, school dropouts imply failure 
c' h 1\ L~nU11)anle"1 .)C1 .' 1') ut "S+-"uo.'1 es,,,cul,;,n~'rT qrelDcr,ropo r; 
Conduct (\'!ashinc:ton: National Education f\s~]oci8.tion of 
Unitf3d ~Stato3, iLj6~;), p. 7­
2Bert I. GroerH:J, P:r:eventlr~ Student Dro})outs (Enr:le­
wood Cliffs, New Jorsey: Prentice Hall, Inc., 1966). P. 5. 
3 
on the school's part, particularly when a large percentage 
of dropouts cl early have the mental ability to succeed. 
Many people look at the problem of dropouts as mainly 
an educational one. This is far from the truth. Dropouts 
also create economic, legal, social, and political problems. 
Never before in history have so many agencies been 
so concerned about the dropout. This concern is steadily 
mOilllting and has attracted the attention of many individual 
people, as well as groups and agencies which are not 
directly associated with education. 
Vfny the great concern today? Because many of the 
factors fOT'rl1erly caused little concern whereas today there 
is a greatly increased concern of the many problems asso­
eiated with the dropout. 
The	 dropout is a major problem in our society today 
1for	 these reasons:
1.	 Altho~5h the proportion of dropouts is decreasing, 
a greater number of young people are leaving school 
in the 1960 t s. 
2.	 The present and developing economy of the United 
States requires a greater degree of skill than was 
previously required of the labor force. 
3 • T'he· b at whieh a person enters the labor force isa~e 
4 
r>ising. 
4.	 Too gr>eat an exper>ience of frustr>ation and failure 
depr>ives the student of the incentive to succeed. 
S.	 A dropout may become eligible for social welfare 
pr>ograms throughout his life. 
6. Ther>e are few places in society for the dropout. 
7.	 The dropout r>epresents a major educational and social 
failure. 
Although the percentage of young people in the United 
states who stay in school long enough to receive a high 
school diploma has steadily increased in the past few years, 
the United States is still losing 30 per cent of its youth.1 
Since the high school diploma today represents the 
minimum level of achievement acceptable for employment in 
the United States industrial society, the lack of a diploma 
I 2 
represents a severe handicap in the society of the 1900's. 
The more than a million young people who leave school each 
year without a high school diploma find entrance into the 
labor market one of the most difficult tasks to accomplish. 
There is no place for these youths in society. They 
lKenneth A. Simon and W. Vance Grant, Digest of 
Educational Statistics, Office of Education Bulletin 1964, 
No. IS (Washington: U. S. Government Printing Office, 1964), 
p. 3. 
----------------
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are the Iltween agars," between childhood and adulthood, 
between school and employment. 
Purpose of ~ stud.:r_ The purpose of this study is 
to determine whether the new curriculum innovations in 
Urbanda..Le High School have reduced the dropout rate. In­
creasing the holding power a school has on its students is 
of great concern to administrators, curriculum directors, 
society, and most of all, to the students_ 
Methods of motivating students must be found while 
providing for their educational needs and keeping them 
interested in school. Reducing the number of dropouts from 
school will benefit total society. 
Limitation of the stuqy. Two of the limitations on 
this study of dropouts are: (1) time limi tation, in that 
the new curriculum innovations have been in effect only two 
years at Urbandale High Sohool being introduced in 1967; 
and (2) participant limitation, in that it was conducted in 
only one high school (Urbandale High School) and therefore 
only those students who dropped out of this high school 
before graduation between the years 1963-1968 are a part of 
this study. 
Thi s study, therefore" should not be 1 ooked upon as 
a representation of more than just this one high school. 
6 
II. DEFINITION OF TERMS 
Dropout. Dropout means any student vmo leaves high 
school without graduating. It does not include students 
who transfer to another SChool, students who are hospital­
ized during the school year, or students who die. It does 
include students who voluntarily leave school before 
receiving a high school diploma, and students Who are 
excluded from school by the prlncipa~ or school board. 
Holding pow~r. The holding power of a school is the 
ability of the school to retain its students until they have 
completed three years of high school and receive a diploma. 
Ten~h grade student. Any student vmo has earned a 
mlnlmunl of eight semester credits but less than sixteen 
semester credits is considered a tenth grade student. 
Eleventh gra.de student. Any stUdent Who has earned a 
minimum of sixteen semester credits but less than twenty­
four semester credits is ca~led an eleventh grade student. 
'l'weLfth grade student. Any student \'rhO has earned a 
minimum of twenty-four semester credits but less than 
thirty-two semester credits Is rererred to as a twelfth 
grade student. 
7 
III. THE fROCEDURE OF THE STUDY 
The procedure for determining whether the number of 
dropouts in Urbandale High School has been reduced since 
new curriculum innovations have been in effect was as 
follows: (1) sending a questionnaire to all the dropouts 
between the years 1963-1968 and getting their reaction to 
the new innovations; and (2) making a comparison to deter­
mine whether the percentage of dropouts each year had 
changed since the new innovations have been in operation. 
The questionnaire used was validated by sending it 
to a random sampling of senior high school students at 
Urbandale High School to find out whether the questions were 
clear and easy to understand. 
After validating the questionnaire it was sent to 
thirty-eight students who were dropouts from Urbandale High 
School between the years 1963-1968. 
The data secured from the question~airel is presented 
in Chapter III. Tables are used to reveal how the ir~ova­
tiona have affected the number of dropouts, why students 
drop out, whether they pursue further education, the type of 
employment later secured, and other pertinent information. 
Chapter IV includes the conclusions, slliTh~ary, and 
ISea Appendix 
8 
recommendations as to how schools can reduce the number of 
students who drop out before completing their high school 
educa.tion. 
'T;C.~,------ _ 
CHAPTER II 
REVIEW OF LITERATURE 
Chapter II is concerned with a review of the litera­
ture relating to the dropout problem and is divided into 
these parts: (1) the seriousness of the dropout problem; 
(2) the reasons for student dropouts; (3) recurring charac­
teristics amone dropouts; (4) the dropout as a social prob­
lem; and (5) ways to increase the schoolls holding power on 
its students. 
I. SERIOUSNESS OF' 'THE DROPOUT .PROBL1'::M 
It has been predicted that 7.5 million high school 
dropouts will occur during the 1960-1970 period.1 It must 
be recognized that the current common approaches to increase 
the Bchoolls holding power have been less than adequate. 
The present national high school dropout rate is 
2about 35 per cent. In 1~49, it was more than 50 per cent; 
and in 1950, for the first time in this country, more 
IT .. ,T. Bond, lIrrhe HIGh School Dropout Probl em, II 'Ina 
Bu.lletin .2£ the National Asso:lation or secondar~, School 
t'rin~cipal~s, XXX~'0!I, No .. 275 (:::;eptember, 1'152), 1 2 .. 
2Daniel Schreiber (ed.), Guidance and the School
--' -'-­Oro out (Washington: National Education Association of 
he Un ted States and Ar:.'3rican Personnel and Gtlidance 
AS8ociation, 1964), p. 2. 
'l~!---------------------_
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students graduated from high school than dropped out. l 
The phenomenon of the school dropout is not new, but 
the problem of the school dropout is. The important thing 
is that it is impossible today not to see the dropout prob­
lem as the keystone of a conglomeration of problems which 
threaten to overwhelm the stability of ~~erican existence. 
Some features of this conglomeration include the exploding 
population, automation, and migration, particularly from 
rural to urban areas. The future faced by the dropout, the 
vocationally incompetent, is a future of social failure and 
economic suicide. 
The national unemployment rate has not fallen below 
5 per cent for several years. 2 For the dropouts the rate 
rises to 24 per cent and it is likely to be as high as 70 
per cent in depressed slQm neighborhoods in the nation's 
great cities. 3 These younGsters are unemployed because the 
kind of work they can do is vanishing from our culture. 
II. WHY STUDENTS BECOME DROPOUTS 
Almost one million lost, bewildered, defeated, hope­
lIbid., p. 6. 
2Danlel Schreiber, "Helping the Potential Dropout," 
The PTA Macazin~, LVIII (November, 1963), 4. 
3Ibid.
-
_.-----------------­
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less young men and women will leave our nation's schools 
this year berore graduating from them. According to the 
current literature the dropout problem is a consequence of 
education's failure to meet its obligations. Daniel 
Schreiber, director of the NEA Project on School Dropouts, 
gives these major reasons why students drop out of school.l 
1.	 Reading retardation. The greatest single factor 
causing dropouts is inability to read. The average 
dropout is retarded two or more years in reading. 
This affects not only the child's attitude, but 
also the parent's attitude toward school. All 
parents, regardless of their cultural or economic 
level, or how unschooled they are, know that there 
is one sUbject the SChool is supposed to teach 
their children, and that is: how to read. 
Dr. Ruth C. Panly found that three times as many 
poor readers as good readers drop out of school. 
This is obVious, if we think it through, because 
pupils who do not read well enough to do the work 
of their grade satisfactorily are apt to fail and 
be retained. 
2. Low intelligence. Most studies on dropouts show that 
IDaniel Schreiber, lI'rhe SChool Dropout--Pugi ti ve From 
Pailuro It The Bulletin of the National Association of 
, -" Princl-pals,,.- vxxcx"rr {~fllay,' .~L, C'-'33Secondary School	 ('u,,' v __, 90'" -'..2LLI 
---------------
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the mean intelligence quotient of dropouts is lower 
than that of sChool stay-ins. l Yet a seven-city 
study showed that 6 per cent of the dropouts had 
2IQts over 110. By sUbtracting 1 or 2 per cent to 
eliminate the emotionally disturbed child from the 
total, surely there are enough children left who 
have ability not only to Graduate 'from high school, 
but to graduate from college. 
3.	 School location - size. The location of a school 
seems to play a part in school dropout rates. 
Urban and rural areas have the highest rate while 
suburbia comes off best.3 This leads one to 
believe there is a relationship with the economic 
level of the f~nily. 
L~.	 Family attitudes, economic level, and occupation of 
parents. A family's attitude toward school and 
education in general, plus the motivation a child 
receives at home, play an important part in whether 
or not he graduates from high school. In a study 
done by Dr. A. L. Bertrand two-thirds of the par­
ents of dropouts had a negative or indifferent 
attitude toward school.4 They felt that the lack 
3I b .,lQ.IIbid., 238. 
4Ibid. 
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of a high school education would not be a deter­
rent in earning a living. At the same time, almost 
100 per cent of the parents of the school stay-ins 
believe that a young person would be seriously 
handicapped if he did not possess a high school 
l
education. If parental attitude and involvement 
in the 11fe of the school is important, it means 
that school administrators must devise new methods 
and approaches to involve such parents. 
5.	 Curriculum. The average curriculum for the college-
bound student seems to be good. StUdents do 
graduate from high school and do go on to success­
ful completion of their college work. This group 
represents roughly one-third of our student popu­
2lation. The next group, those students who gradu­
ate from business, vocational, or technical 
schools, do find jobs and do become decent, worth­
vnli1e, selr-~upporting citizens.3 It 1s the last 
one-third, the dropout, that seems to contain the 
misfits. The ordinary curriculum does not hold 
their interest or satisfy their needs. ~TIat a 
a boyar eirl of thirteen or fourteen who is a 
potential dropout needs is a curriculu,'11 that holds 
1	 .. 2·Ipid., 39. 
-
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his interest and meets his needs. l 
6.	 Guidance. A study by Miss Lucille Browne showed that 
more than 50 per cent of the dropouts who were 
interviewed a year after leaving school said they 
would have been helped if they had had guidance. 2 
The schools must increase their guidance services, 
not only in the secondary schools, but also in the 
elementary schools. The potential dropouts, the 
potential poor readers, the potential delinquents 
must be discovered while they are in grades two or 
three and the school must do something to help 
them--a preventive program, in other words. To 
wait until they are sixteen, and then try to set 
them on the right employment paths is not realis­
tic. Their symptoms must be attacked when they 
are first uncovered. These symptoms of the poten­
tia1 dropout must be prevented from occurring, and 
for this to happen the schools need good guidance 
counselors. 
other causes of dropouts listed by Schreiber are: 
grade retention, subject failure, self image, dislike of 
school, and lack of interest in school. 3 
dropouts. '1'he reasons 
~ ',C, , .. - .'- -_l' sifohol ogio 8.1 fac tor_~ 8.Tl,;d the 
3Ibid.lIbid. 
~ 
------------
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a child drops out of school are usually multiple and com­
plex. Most parents of dropouts seldom take an active inter­
est in what their children are doing in school. Few parents 
of dropouts st~ongly oppose their children dropping out of 
school even when the effects of social status were con­
trolled. The importanc e of parental interest and invol ve­
ment cannot be too strongly emphasized as a factor in school 
leaving. 
Gordon P. Liddle cites many psychological factors 
1which are reasons Why students drop out of school. 
According to Liddle, dropouts as a group have below average 
social and personal adjustment which contributes to their 
decision to leave school. Many have a sense of rejection, 
isolation, and defeat which leads to a lack of acceptance 
of and respect for others. 
Liddle also states that when a lower class, low IQ 
child stays in school, it is almost always because he is 
finding some social and academic satisfactions for at least 
:? part of his school day; otherwise, he almost always leaves.~ 
Students achieving in athletics or music usually graduate no 
matter what their ability levels. The student who develops 
IGor-don P. LiddJ.8, ltpsychological Factors r:nd tho 
lDropout," 'rhe High Schoo,:l:. ,Journal, XLV (April, 1962), 270. 
2J;,.bi,d. 
c}c__---------- _ 
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a specialized talent seems able to extend hin pattern of 
achieving in one area into other areas as well. 
The immediate cause of school leaving may be a failed 
examination or a disagreement with a teacher, but the basic 
causes are usually multiple and of long standing. 
The Inaryland State studz of dropouts. A study con­
ducted by the Maryland State Department of Education for 
the year 1960-1961 revealed many interesting characteristics 
of school dropouts. l The study produced no evidence to 
support the idea that most dropouts are delinquent children. 
A large majority, 79 per cent, were not considered serious 
behavior problems by either their counselors or their prin­
clpals. Nor are dropouts necessarily homeless or the prod­
ucts of broken homes. Eighty per cent of those stUdied 
lived with one parent, and 70 per cent lived with both. 
Lack of intelligence may be a big factor for some dropouts, 
but it certainly is not the dominant cause. The Maryland 
study showed that 49.8 per cent of the dropouts had average 
to above average intelligence. 2 It is also interesting to 
note that 45.3 per cent of the dropouts had not been 
retained in either elementary or jill1ior high school. It 
Ipercy V. yallia-rna, "School Dropouts," National 
Education Journal, X;CXXXII (F'ebruary, 1963), 11. . 
2Ibid • 
i~~~.------------.~
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appears from the data mentioned thus far most dropouts are 
normal youths leading normal lives. 
The study also revealed some data on parents of drop­
outs. It was found that the occupation of the head of the 
household in 46.4 per cent of the dropout cases was c1assi­
fied as unskilled.1 It also revealed that 78.5 per cent of 
the mothers and 80.3 per cent of the fathers had been drop­
outs. 
The study also found that more than two-thirds of the 
dropouts never participated in athletics or extra-curricular 
activities of any kind. 
A major portion of the study was concentrated on the 
academic side. It was found that of the four programs 
offered, L~5.8 per cent of the dropouts were in the general 
course; in the commercial cours~ 19.2 per cent; in the 
vocational course, 12.9 per cent; in the academic course, 
11.2	 per cent; and other, 10.9 per cent.2 
The study also revealed that 45.5 per cent of the 
dropouts were reading at sixth Grade level or below. 
As far as course failures were concerned, 47.5 per 
cent were failing three or more subjects during the semester 
they left schoo1. 3 This could largely be attributed to the 
fact that many dropouts go through a period marldng time 
3Ibid. 
18 
while waiting their final day of school. 
The dropout student in the Maryland study gave the 
following causes l'or dropping out of school. Lack of inter­
est in school accounted for 35.3 per cent of dropouts; lack 
of success in school, 17.8 per cent; and economic reasons 
other than the cost of going to school, 10 per cent. l Mar­
riage and pregnancy represented 14.5 per cent. Together 
these four reasons were given by 77.6 per cent of the drop­
outs. The lack of interest and lack of success as reasons 
for dropping out of school are very significant. 
Obviously, the lack of participation in meaningfu~ 
activities and low educational and aspirationai level of 
the parents provides significant clues in identifying the 
potential dropout in school. 
Dropouts who cited lack of success 3S the reason for 
leaving school reveal a feeling of being left out. Having 
a feeling of belonging, a feeling of being wanted and 
respected as a person is a universal need, and the fact that 
so many dropouts Show little interest in school activities 
may be a sign that the programs in the SChool are not 
meeting this need. 
Evidence from this study indicates that the full 
b\lrden of blame for the dropout problem can_Dot be borne by 
';!{,-----------------­
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the high school. Activities and provisions to assure suc­
cess in high school must begin in the home, in the elemen­
tary school, and in the community. Usually it is too late 
to apply corrective measures when the student informs the 
high school principal or counselor that he is qUitting 
school or when the first symptom of a desire to leave 
becomes evident. 
III. RECURRING CHARACTERISTICS AMONG DROPOUTS 
The present retention rate of pupils in the public 
schools of the United States is approximately 60 per cent. l 
In a democracy the education of an individual is conceived 
as 11 duty, and not as a privilege, for the Chief goal of 
the school is the effective and continuous optimum develop­
ment of all individuals. The real strength of a democracy 
derives largely from the notion that individuals are dif­
ferent, and that society must both recognize and accept such 
differences. 
Cassel and Coleman have listed these characteristics 
as recurring among dropouts. 2 
lRussell N. Cassel a.Y1d Jack C. Coleman, ffA Critical. 
Examtnation of the School Dropout, Reluctant Learner, and 
Older Non-College Student Problem," The Bulletin of the. 
Nationa.L Association of Secondary School Principals, Y...XL\.vI, 
277~{Novem'l5er, Dj1')2J,00. 
2Ibi.d.• , 61. 
-----------------
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1. SChol astic 
Failure of one o~ more sChool year (usually first, 
second, eighth, or ninth).
 
A year or more behind in reading or arithmetic at
 
seventh grtide level.
 
Poor school attendance and numerou~ truancies.
 
Little or no participation in extracurricular
 
school aotivities.
 
Attendanoe at numerous elementary schools.
 
School marKS predomina.ntly below "e".
 
Little interest in school or learning shown.
 
Strong resentment towards school control evidenced.
 
2. SOCial 
Very few friends and associates, and is not well 
liked. by peers. 
Poor eeneral and personal adjustments.
 
Distrustful and resentful t01Jlrard.s ad.ults.
 
Has a reeline 01' ltnot belonging."
 
Girls tend to eo steady \flth older boys.
 
Boys tend to own a car.
 
O!~ten in difficulty with cmnnunity agencies and
 
the law.
 
3. Per-gonal 
USULl,,'1.•L Iy 1)'-11"... ... with no personal goals for_ '" 1)0301038 
aChievement. 
----------------
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Low scholastic aptitude (I'2'8 above 109, 6 per
 
cent; below 90, 46 per cent).
 
Sixteen years of age or older (35 per cent at
 
sixteen years of age; 27 per cent at seventeen).
 
Physically is either qUite small or quite large for
 
age group.
 
Frequently ill and usually fatigued.
 
4.	 Family 
Usually ffjO'111 weak or broken home. 
l"rom 10\"1' income group, and usually from. trade or 
labor occupations. 
Education of parents usually below eighth grade
 
level.
 
Often f1 ve or more children in the farrIily.
 
Attitude of parents toward graduation negative or 
vascillating. 
These reasons were given by pupils or their parents 
1for terminating school attendance: 
1. No interest in school. 
2. Prefer work to school. 
3. Need to help support home financially.
 
J/... Wants to get married, or gir'l has become pregnant.
 
5. Wants to onlist in military servico. 
------------
-- -
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Clearly from an inspection of the recurring charac­
teristics of the dropout the causes are multiple in nature 
and that no single remedy will correct the situation for 
all inrlividuals. 
Recent surveys show that there are slightly more 
male than female dropouts; about 53 per cent are boys.l 
The great majority, about 45 per cent, quit school at age 
sixteen. 
The dropout problem is an educational one--to help 
youth achieve meaningful success in their environment and 
to become intelligent, productive, participating adults. 
IV. THE DROPOUT BECOMES A SOCIAL PROBLE1V; 
l1he failure of a dropout represents a failure of the 
American people. The primary function of the high school is 
no longer that of a college preparatory institution. More 
provision must be made to take care of those students whose 
completion of high school terminates their formal education. 
~ben this is done, the curriculum will become more attrac­
tive to the potential dropout. 
Compulsory school attendance laws have 1i ttle, if 
any, effect on the humber of high school dropouts. They 
merely postpone the time. 
lSchreibor, 10c. cit. 
------------
23 
According to T. J. Bond, two goals of the American 
high school are: (l) to prepare boys and girls for effec­
tive participation in the civic and economic life of the 
country, and (2) to provide the best possible chance in life 
for each youngster.l Dropouts are unprepared for adul t 
responsibility. People who donot possess a high school 
diploma may have a sense of inferiority, further compli­
cated by job rejection. Such maladjustments may resul t in 
anti-social behavior. Any person with less education than 
he could have profited by, or from, represents a serious 
waste of human resources to the nation as well as to him­
self. .Future reml1 ts of thi s waste will be compounded when 
the dropout, as a member of society, will be asked to help 
shoulder the financial burden of our nation. Can we expect 
constructive attitudes toward education from those who found 
it inadequate, whose needs it failed to meet, and who 
dropped out convinced that the school was wasting their 
time'? thin this disillusioned group lies the fennent 
Which could become receptive to other ideologies. As 
Prstddent Kennedy said in a. state of the Union message, IIA 
child miseducated Is a child lost." 
'Nhat ha.Epens to the high school dropouts. According 
1130nd, lac. ei.!_ 
to Robert R. Ritchie, principal of a high school in Ohio, 
a dropout becomes B. very likely social problem.l The high 
school dropout is making a significant contribution to our 
national rising crime rate, he adds to the unemployment pool 
of his connnunity, and he produces a negative effect on the 
student currently enrolled who is lookinh for an excuse to 
drop out of school. Regardless of the geographic location 
of the dropout, these are his contributions to society.2 
The degree of his influence is di:r>ectly proportionate 
to the number of dropouts in any given community. A recent 
edi torial, Ralph McGill put it this way: ItThe school drop­
out has been	 described as perhaps the greatest challenge 
and American	 tragedy of our time." 
. 
{
. 
v.	 INCREASING THE SCHOOL'S HOLDING PO~~R 
ON ITS STUDEHTS 
Accordinr; to the current literature the dropout
 
problem is a consequence of education's failure to meet its
 
obligations. Educators must discover why they are not
 
holding more students through graduation and what can be
 
Inobert H. Hi tchie, tlThe High School Dropout--An .
 
Educational Dilemma II The Bulletin gf the National l\.ssoc~-
, _. . . 1 v v v'V"1:rr H 277
ation ot' Secondapx. School PrlnClpa S.II'W\-v,-v , ",,0. 
(No·vember, 19(2), 46. 
2Ibid • 
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done about it. Early recognition of the potential dropout 
is of prime importance. The inability to read adequately 
in early grades is greatly magnified in high school and 
leads to a feeling of defeat and frustration, the first step 
in a decision to quit school. The average dropout is six­
teen years old. l He is most likely to quit between the 
ninth and tenth or tenth and eleventh grades. It is espe­
cially likely he will not return after a summer vacation. 
As a rule, he has shunned extracurricular activities and 
failed to become a part of a social group vdthin the school. 
Usually, his relationships with his teachers and many fellow 
students indicate tension, suspicion, and strain. His poor 
attendance record, lack of interest, and failure to cooper­
2ate have contributed to his being retarded about two years. 
His parents are Q~impressed with the value of education. 
liost students who quit school before the eleventh grade 
have reasons connected with the school itself or with their 
inability to perform the work. 
Schools have no control over some factors, chiefly, 
that of tho socia-economic status and cultural background 
a f th_8 S t U den t • t\.11other factor outside the influence of theI 
school is that of rnarriage and pregnancy. The greater the 
IBond, £Ee ci~., 103.
 
2Ibide
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number of factors Vi"orking to a student's disadvantage, the 
greater is the chance of his dropping out of school. 
Ira keep youth in school, attention must be focused 
on a meaningful curriculu~, enlightened guidance efforts, 
and a program of financial aid. l All students do not want 
the same things from SChool. Each one should be provided 
the type of training and education best suited to him as an 
individual and to his expected needs as an adult. 
Guidance programs should early identify the potential 
dropouts and begin administering measures designed to hola 
them in school. The basic step would be a critical evalu­
ation of the curriculum. Provision for technical and 
vocational courses helps meet the requirements of students 
for whom academic work fills no real need; complement basic 
academic train1ng with a wide selection of electives; give 
remedial work in academic studies; provide extra-curricular 
activities for a11; find ways to meet financial hardship 
through coopera ti ve war}:: programs. 
Dropouts should not be chareed as excluslvely the 
fault of the secondary school. The problems which lead to 
leaving school begin early, and are often clearly apparent 
in the elementa.ry grades. 2 If the elementary SChool program 
113 made to meet the needs of all pupils, it will Give much 
lIbld. 
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needed encouragement to those who might tend to drop out of 
school later. Ii. study made by Dr. Seymour Walt'bein showed 
that 31 per cent of the students dropped out of sChool be­
fore the eighth grade and 30 per cent by the ninth grade. I 
The implication of this study was that children needed 
counseling and guidance during the first six grades of 
elementary school. 
Dropouts constitute a universal problem. Each 
school must study its own problem, learn what dropouts are 
like, forces wnich influenced them to leave school, identify 
the potential dropouts, and evaluate possible remedies. 
Remedies should not reduce learning opportunities. Any 
success in dealing with the dropout problem depends on the r
,.. 
attitude of the administration, the faculty, and the school c
.' 
patronage. 
Remedies to dro.pout problem. Some remedies or 
2approaches to the problem are: 
1. Mass counseling. This involves a pe1"son-to-person 
lntervimflng of the dropouts and potential d1"op­
t T'hi~ student must be persuaded to return toou s. ~ 
2Hobert H. 1"m8.n ltAutomation, Dropout, and Guid­
, n' t' f' C' C ond" l'"r 
fll1Ge,lt Tl-", F'1111etin of the National aSSOCla lon o~. ~d. J 
,Ll \J ,) 0 ' ;r \'" {,,','\.",.,rT,'1'1, ' j\fO '''''''>rnb er, lOj6!.l i, 13S::B"9.~:.chool_ Pr-inci..:ea1 13., _, ~," v , 'fc. ., 
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school. 
2.	 Work study programs. This would allow students to 
work half-time for regular wages and to studj~ half­
time for credit toward a diploma. 
3.	 Cooperative education program. This involves two 
students holding do\vu one job and each student 
studies the other half. The jobs would be tied 
Closely to the students' interests and future job 
opportunities. 
4.	 Higher horizons programs. This would be aimed at 
underprivileged children living in slum districts. 
Counselors would work intensively with both chil­
dren and parents to spur interest in education and 
"equalize u cultural gaps between children. 
5.	 Custom made curricula. This entails waiving ordinary 
academic requirements and allo\"lin8 students to pur­
sue any course they may desire instead of a pre­
package plan. 
6.	 Exploratory terms or semesters. This would allow an 
eiGhth or ninth Grade student to look aroQnd for a 
month or so to find out what courses appeal to 
h " ITl''b.en vri th tho help of a counselor, a schedule. ::Lm. 
would	 be drawn up to fi t his particular needs. 
7.	 RU:JU.catinr; plans. 'This viOuld allow dropouts to 
look for a job and then return to school without 
29 
;,;;;g~~----------­
any black marks. 
s.	 Vocational boarding school program. This would 
establish coeducational schools for the dropouts 
or academic misfits. The progr~ms would run i'or 
two to three years and offer a vdde range of 
academic and vocational courses. These schools 
wotud work closely with local industry and employ­
ment agencies. Through intensive testing the 
potential of each person would be determined. 
New approach~s to the dropout problem. About the 
country many new approaches have been brought to bear on 
the dropout problem. The progrruns can be divided into six 
main areas: (1) school related adul t education proGrams 
for empioyed and unemployed; (2) job upgrading probrams; 
(3) work-study programs; (4) operation return; (5) Higher 
Horizons and compensatory education; and (6) kindergarten 
and early chilQ~ood progr~ns.l 
Franltly many of these progr~as--as good as they are-­
not the answer. m!l:ley a·rc· ._ ~ a v~" ra~h_erare	 _, alm,oqt correc~1 .e u. 
than a preventive method. They are important, but they 
should be something like a last resort. 
Programs which deal with the dropout problem on a 
1 Schreiber, Guidance and the School Dropout, .£Eo 
( po o. 
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more fundmnental basis such as Higher Horizons, begin with 
third grade students and extend to cover the junior high 
school are more preventive by nature. l These programs 
focus on the socia-economic conditions that are reflected 
in the profile of the dropout and bring to bear both class­
room activities and a cultural enrichment program. Programs 
such as thi 8 hn ve averaged an individual gain of 13 10, 
2points in three years. The Higher Horizons progra~ could 
even begin with preschool ~nd kindergarten children who are 
disadvantaged. This progra~ aims at building a background 
of experience and understanding which can lend more meaning 
to the child's early education. Programs of this type are 
more preventive and Vlould provide the disadvantaged child 
experiences and understanding that the advantage child 
normally F;ets. 
Interwound wi th these programs is the belief that 
a lack of guidance and counseling have contributed to the 
severity of the dropout problem.3 More and better Guidance 
and counsellng would p;reatly improve a youth's chance to 
achieve meaninr;ful success in school and in adul t 1 ire. 
Programs which are effective in cocbating the dropout 
problern are pror:rams which f~et the parents invol veda 
Schreiber states that over the long haul programs in 
3Ibid. 
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the nursery and kindergarten areas will probably be most 
beneflcial in preventing dropouts. 1 Dropping out of school 
doesn't happen overnight. There is growing evidence that in 
a large maj 01"1 ty of cases it starts in the preschool years. 
The disadvantaged children of disadvantaged parents come to 
school with nothing like the tools, experience, or security 
of middle class children. From the start they experience 
failure, and many never recover from it. 
Special progra~s and projects aimed at combating the 
dropout problem are needed for cUlturally disadvantaged 
preschoolers. 
All educators must do their full share in combating 
the dropout problems. Accordine to Hoyt, educators should 
cease concentrating on trying to identify potential drop­
outs and spend more time on trying to provide sound experi­
ences for all students. 2 Educators have demonstrated their 
abill ty to identify some potential. dropouts while they have 
yet to demonstrate that they can effectively increase 
holdi, power of the school. 
A second chanKe would be for professional educators 
to recognize the equal worth of the va.rious educational 
l~ iI'" h "'her IIrr e lpl"nr' the Potentia.! Dropout, ItJJan e.. ;Jc,r'o1.u , .'1'" ." 
'l'l1l'J 1''1'A , LVIII (November, 1963), 5. 
II' " , S~' 0' 1 l'rot'011'f- <,'2
. l\.enne·L'r th T3. 'j.fO',·i .•\,,"t, (u"U.Ldance an.G "n L) v. ," V" 
Education, L (December, 1964), 230. 
II 
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programs that are offered to high school youth. Educators 
must realize that the best pattern of courses a student 
could possibly ta~e would not be college preparatory. They 
must recognize the fallacy of such an assumption and the 
dangerous implication it holas Tor many prospective drop­
outs. There are no "second class" curricula and no "second 
clas::;" students. The "best" pattern of Courses for a given 
individual is the most appropriate to meet his needs.l 
A third Change related to the above suggestions by 
Hoyt is to abol i sh the term "noncol1ege bOtmd ll as a generic 
pnrase to describe those students Who choose to do some­
thing other than attena college on leavinr:; hiGh 8cho01. 2 
This vague undifferentiated term, if not implying failure, 
at least implies u prediction of less than maXimal success 
for those so classified. 
Hoyt also states Vie should no longer ask of a stu­
dent, "Do you plan to go to college or go to work when you 
leave hir;}1 school?" ~Phat day is past. According to Hoyt, 
tho quostion for the majority should be, "Do you plan to go 
to college or continue your education in some other kind of 
schooling when you leave hieh 8chool,!113 
A vast rnajori ty of our high school youth need sone­
thinr~ to look forward to beyond high school, not just those 
lTb· ,
- __ ,lQ.
----------
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headed for college. Hecognition and acceptance of this 
concept might be a very positive way of combating the drop­
out problem. 
TrIG Rodm~n e~erience with dropouts. The Rodman Job 
Corps Center at New Bedford, Massachusetts, learned the 
following lessons from experience with high sChool 
dropouts. I 
If dropouts are to become students, they must expe­
rience early constant success. Those dropouts who succeeded 
in their classroom generally became aggressive students 
within two and a half months. 
Early instruction of dropouts must be largely verbal, 
with a r;radual shift to written materials as each student's 
reading ability improves. 
Group instruction is more successful than individu­
alized instruction or teaching machines with dropout stu­
dents who don't have independent study habits or the train­
lnG needed to reason critically or ask pertinent questions. 
Dropouts with average seventh grade skills can absorb 
the vocational training and acquire the academic skills 
necossary.It.o l.)re-p.a·re-. t~e·~ r"or a J'ob in a much shorter time_, 1H 
lIJoyd Besant, "Lessons from tho Rodm~ Experience 
< 'I·'
'l'oClaIs J~nd ..... /u" ..,'.L. ("lehrt'arv,\'/i th Dropouts,' uca",lo12, vvyv,rTII . '" < v, 
19(9), 52. 
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than the traditional high school setting· usuall i
' Y requ res. 
Instead of the sixteen week curriculum with its 
ultimate pass-fail evaluation, these students need one com­
posed of much shorter Q~its, some only a week long, so that 
the teacher can constantly evaluate and reward their prog­
ress. A student ought not to be allowed to fail a course 
part way through and then sit there until the semester ends. 
Incipient failure should be quickly checked by recycling a 
student through Qnits he has not mastered. 
Counseling is imperative. It must be intensive, 
highly personal, concerned with all aspects of the student's 
life, and above all realistic. l Counseling must be a com­
prehensive process dealing with all aspects of life. Every 
staff member must be involved with the co~~selinG process. 
Experience at the Rodman Job Corps Center indicates that 
many schools need more guidance person~el to handle this 
intensive type of counseling--and they must be used as coun­
selors, not disciplinnrians or record keepers. 
The potential dropout needs compassionate teachers 
Who really CElre about him. He \'Iill need indi vidual atten­
tlon. He needs to see himself as a citizen, as a person 
a i · aI1'~ it ash has part in what s gOlne on, seos relevant~o u 
to his ow'n lifo. 
lIbld. 
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Chapter III is devoted to the investigation by 
questionnaire of the dropouts in Urbandale High School 
between the years 1963-1968. The data collected is tabu­
lated and comparison can be made as to the effect curricu­
lum innovations have on the dropout rate. 
CHAPTER III 
PRESENTATION OF DATA 
The data presented in this chapter were obtained bv 
means of a questionnaire designed to show the effects 
curriculum innovations have had on the dropout rate in 
Urbandale High School between the years 1963-1968. The 
questionnaire was sent to all students who had become drop­
outs of Urbandale High School between 1963-1968. A copy of 
the questionnaire1 used in making this study may be found in 
the Appendix of this study. 
Number of Questionnaires
.:5 
Sent 
Number of Questionnaires 
Returned 
38 28 
A total of thirty-eight questionnaires were sent to 
drppouts of Urbandale High School between the years 1963­
1968. 'Twenty-eir;h t of the questiol1.-naires were returned for 
a 7L~ per cent return. 
Table I shows the grade level at which students 
dropped out and the holding power of the school. The drop­
out percentage was never over 10 per cent for a..ny year in 
the study. 
~[1he table al so shoVls that the number of students 
l Soe l\ppon<.1ix 
v 
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graduating had doubled between the years 1964-1~68, while 
the number of dropouts did not increase at the same rate. 
TABLE I 
A STUDY OF' THE	 DROPOUTS 01" URBANDALE HIGH SCHOOL 
FOR YEARS 1964-1968 
:. : 
Grad. class Dropouts by grade Total Total Holding
by year 10 11 12 dropouts grad. power 
percentage 
1964 3 1 2 6 75 92.61l)65 3 1 2 6 116 95.11966 1 3 2 6 104 94.5
1967 4 4 11 107 90.7 
1968 3 ~ 2 9 151 94.4 
Totals 14 12 12 38 
As the table indicates there is not a great deal of 
difference as to the grade level at which students drop out 
of high school. 
The Graduating class of 1967 had the lowest holding 
power percentae;e of any graduating class in the study. It 
should be pointed out that these students had dropped out 
of school before the innovative program went into effect in 
the fall of 1967. 
The year 1963 was not included in this table since 
complete informs. t ion VIas not available. 
In Table II, 17 respondents indicated they had 
38 
received no further education since dropping out of school. 
This accounts for almost 61 per cent of the dropouts not 
continuing their education since becoming dropouts. Also 
the table indicates about 4u per cent of the dropouts 
realize the value of an education and return for additional 
instruction of some kind. 
TABLE II 
THE HUMBER 01" DROPOUTS PROM URBANDALE HIGH SCHOOL
 
BET~ncE~ TilE ~llitRw 1963-1~6e VVhO CbNTI~WJD
 
TREn1 EDUCA'l'ION
 
Response	 Frequency Per cent 
Trade school 3 10.7 
Vocational scnool 
NL~ht cIasse s 1 3.6 
I\rrned ?orces schooling 2 7.1 
Returned to Urbandale I:U.gh School 
Returned to other public schools 
Correspondence school 
No further education 
3 
1 
1 
17 
10.7 
3.6 
3.6 
60.7 
28 100.0'rotal s 
: : 
Eleven of the 28 dropouts did continue their educa­
tion after dropping out of school. This accounts for almost 
11.0 per cent of the dropouts. Of the 11 continuing their 
" \ 1 t rt>.~cel·'reCl' dl'plomas, ~ ... by re-enro11 lUg inocuca:lon,1 t 43 or v •	 J -
Urbandalo High School,	 and 1 by attend:ing school in the 
. d h'~h ~c~ool equivalency
sorvice. Also ono rocelve . a lG' ~ _ uL. 
---------
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diploma, another is attending American Beauty Academy, and 
one attended American School, a correspondence school, and 
is now employed as a dental assistant. 
'rable III shows the type of employment of the drop­
outs of Urban.dale High School between years 1963-1968. 
TABLE III 
'l'YYE OP EM lJLOYMEN'1' SECURED BY THE DROPOUTS PROM 
URBANDALE HIGH SCI-TOOL BETWEEN 
1963-1968 
: : : =: 
Response Frequency Per cent 
Sldlled 1 3.6 
Semi-skilled l 25.0 Unskilled 21.4 
In service 2 7.1 
Not employed 12 12 ('4- -1 
'Total s 28 100.0 
Twelve of the 28 dropouts or about 43 per cent are 
not employed. Two are in the service, while the other 14 
are employed. '1'hc type of employment varies from 1L."1skilled 
to slct11od_ ost of the dropouts are employed at unskilled 
or semi-skilled work. It is interestinc; to note that one 
has secured sK~lled work, which was due to a continuation of 
her education ter dropping out of school. 
'rho dropouts responded to their basic r'oasons for 
dropping ou.t of' ~1cho()1 in 'Table IV. 
-------IIIlIII~,•.J_ 
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TABLE IV 
HEASONS POH DHOJ:fING OUT OE' ;;3CIIQOL AS INDiCATED BY 
DROPOUTS OF' URBAIJDllliE HIGH SCHOOL i"OR 
YEARS 1963-1968 
: :; 
Response Frequency Per cent 
Lack of appropriate curriculum 
Academic difficulty 
Lack of acceptance socially 
Marriage and pregnancy 
Finanei al need 
Reading retardation 
Difficulties vdth staff and 
a<i"Tlini stration 
Disruptive home situation 
3 g
 
13 
1 
1 
1 
10.7 
17.8 
4~:'
 
3.6 
3.6 
3.6 
Totals 28 100.0 
Four students dropped out because they were not 
socially accepted in school by their peers. Five indicated 
that school was too dS-fficul t for them. Three stated that 
the curriculuril was not appropriate for their interests. 
Marriage and pregnancy accounted for 13 of the 2b 
dropouts. Only lout of 28 listed reading retal"dation as 
the reason for dropping from school. This is contrary to 
the current Ii terature which has concluded that reading; 
retardation tiS the main reason for students dropping out of 
school. 
One each indicated a disruptive home situation and 
difficul with staff ~U1H~"istration as reasons for 
leaving school. No one indicated financial need as a 
reason for dropping out of school. 
Two of the dropouts conferred with the principal 
before dropping out. (See Table V.) Only one conferred 
with a teacher before dropping out, and not a single drop­
out conferred with the school nurse or psychologist before 
dropping out of school. 
TABLE V 
THE NUMBER AND l'ERCENTAGE OF DROPOUTS IN URBANDiI.LE 
HIGH SCHOOL "'JHO CONFERRED WITH SCHOuL 
PERSONNEL BEFOR~ DROPPiNG OUT 
Response Frequency Per cent 
Teachers 1 
Counselors 5 
Principal 2 
Nurse 
PSYChologist 
No one 20 
100.0
'rotal s 28 
: ;: : : . 
Table V aLSO shows that 20 of the 28 dropouts did not 
confer ivi th any SChool personnel before becol1nng dropouts. 
,J B t i"on,f"'rred wi th tho counselorsOnly ~ of the 2 dropous~, Q-
before becom:\ dropouts. 
indlcated that parent-tTwenty-ono of 28 dropollS 
, t "r" m droppinp' out
'lre·ep·. stl.10en-s 1 o~ '- Qpupil ChYlltlfH3li would. no't . . 
of school. (See 'l'able VI.) This was the resPonse fr'om 
three-rourths of the dropouts. Only 7 of the 28 thought 
it mlght help keep them in school. 
TABLE VI 
frEE NU1\ffiER Oli' DHO.POUTS OF' URBiUlDALE HIGH SCHOOL 
limo THINK .PAHEl.JIr AND PUPIL COUNSELING V-JOTJLD 
HELP KEEP STUDENTS P'ROM DROP1:lING OUT 
Response Frequency Per cent 
YES 7 25.0 
lTO 21 75.0 
Totals 28 100.0 
Table VIr indicates that vocations as elective 
courses in the curriculum appealed to the greatest number 
of dropouts. Nineteen dropouts of the 28 who responded 
indicated they should be added to the curr·iC1Jlum. Also 
off! c e educ a ti on ranked high with 18 of the 28 respondents 
feeling; it should be added to the curricula. A majori ty of 
the dropouts indicated that distributive educatIon and busi­
ness education should become 2't perot of the curricula. 
Accordi to the table the dropouts would like the high 
school curricula prepare them for a job upon r:raduation. 
The foreign languages and mathematics courses were of 
--------
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E'I..ECr.L1IVE 
rrHE 
COURSES DROPOUTS FEEr. SHOULD 
CURRICULmil OF UHBANDALE HIGH 
BE ADDED 
SCHOOL 
TO 
Response Frequency 
SOCIAL S'.rUDIES 
International relations 
Consumer economics K 
Poli tical parties 2 
SCIENCE 
Human physiology 3 
Individual projects 7 
Zoology 2 
I\lA'I'HElvIA rrI CS 
Computer programming 6 
VOCATIONS 
Cabinet making 1 
Home management 11 
T/fetal vlOrlcing 1 
Basic electricity 2 
Small motor mechanics 4 
etch drawing 3 
Cer~Jics, printmaking, and sculptures 7 
BUSI I~ESS El)U'Cl1~rIOI'J 
O.ff'ice practice 14 
"r,D1 B VE U., 
Problems 
JobS 
Secretarial 
C1 (?Jrical 
Jobs 
1"0 
Spani::::lh 
h 
4 
11 
9,
 
2 
F', 
== 
; : : : 
consl derably less interest to the dropouts. They did not 
see a need. for adding these courses to the CUI'!'iculum. 
'rable VIII indicates what innovations would have 
helped to influence dropouts to stay in school. 
TABLE VIrI 
INNOVA'l1IONS IN UHBANDALE HIGH SCHOOL THA'r WOULD 
HAVE HELPED DIfI:r:LUENCE DROPOUTS 
TO STAY IN SCHOOL 
Response Frequency 
More elective curriculum 2L~ 
Ungraded curriculum 
Semester based curriclllum ~ 
Free time options 
Indi vidual independent study projects i~ 
Education by agreement 10 
Option days 17
Flex~ble schedule ./o 
Stress on Learning over Grades 17
Person to person relations With students 14­
The significance of Table VIII is that 24 of 28 
respondents hElve indicated they would like a more elective 
curriculum as opposed to a limited required curriculum. 
Also, 24 of 28 respondents liked the free tLme options 
which does away \',1 th the required study halls. other inno­
vations which ranked high were option days, individual 
independent proJects, str'ess on learninc; over grades, and 
a more pe r~30n- to-porson relation th the students by the 
--------
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teachers and administrators. 
Flexible scheduling, ungraded curriculum, and 
semester based curriculum have very little influence on 
keeping dropouts in school. 
TABLE IX 
FEELINGS OF DROPOUTS OF' URBANDfuJE HIGH SCHOOL AS 
TO WHETHER HEW INNOVATIONS TEND TO K:BJ'E~ 
POTENTIAL DROPOUTS IN SCHOOL 
: 
Hesponse Frequency Per cent 
20 7l.1~ 
NO 8 28.6 
Totals 28 100.0 
Twenty respondents of 2b have indicated that the 
innovations are a big step forward in keeping potential 
dropouts in school. (See Table IX.) The other 8 thought 
that if a student wanted to drop out, these in~ovations 
would have no bearine; on lceeping him in school. 
Table X shows that more ~lrls than boys dropped out 
of school between years 1963-1968. There were almost tvrice 
3.S many pirls as boys drOPPing out of Urbandale High School. 
Sixty-four per cent of the dropouts were girls, while only 
about 36 per' cant wore boys. rrhe large percentaGe of [:irls 
dro i hr: out of ~3ch 001 was due to 
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which is shown in Table IV, page L~o. 
TABLE X 
l'HE DROPOUTS Ii{ URBANDALE HIGH SCHOOL BETWh,'EN 
l'HE YEARS 1963-1968 BY SEX 
: ; : ; 
Response Frequency Per cent 
BOYS 10 35.7 
GIRLS 18 64.3 
Totals 28 100.0 
TA.BLE XI 
S IN UHBAlfDALE HIGH SCHOOL 
YEAHLY DHuPOUT BE'YV'IEEN 
YEARS 1963-1<168 
Year Per cent 
1963 
196!~ 
1965 
1966 
1y67
196e 
3 
3 
6 
8 
5 
3 
10.7 
10.7 
21.[j.. 
28.7 
17.8 
10.7 
'1'otal s 28 100.0 
Table above shows that ) students dropped out in 
----------
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eaCh of the years 1963 and 1964. In 1965, the number 
increased to 6 or doubled the preceding two years. A total 
of B dropping out of school is shovm in ly66 which accounts 
for about 29 per cent of the total dropouts between the 
years 1963-1968. In ly67, the number of students who 
dropped out fell to 5. The last year of the study shows 
only 3 students dropping out of Urbandale High School. 
The number of dropouts has been reduced after showing 
an increase in the years 1965-1966. 
In Chapter IV, conclusions are drawn and reco~~enda-
tions are presented. Follo\Ung Chapter IV is the Appendix, 
which contains a copy of the questionnaire used in this 
study. 
~" ...•.. ...••.............

. ~. . .. . .. . .. 
CHAPTER IV 
SUhUdARY, COiWLUSIOHS. RECOj\tlMENDATIONS 
I • SUI1"J..'IA.HY 
The purpose of this study is to determine whether 
the new curriculum innovations in operation at Urbandale 
High School have increased the holding power of its 
students, thus reducing the dropout rate. 
All of those quantitative data contained in the 
research were obtained from a questionnaire composed at 
the start of this study. The questionnaire was validated 
and mailed to the thirty-eight students who were dropouts 
from Urbandale High School between the years 1963-l~68. 
II. CONCLUSIONS 
The study shows that Urbandale does not rune a 
serious dropout pr'oblem. The dropout percentage VIas never 
over 10 per cent for any year in the study. V'inen this is 
compared to the national average of 35 per cent, we find 
Urbandale Htch School fa!" beloVl the national average. The 
state of California, which is considered a leader in educa­
tion, is reported to have a dropout 1"3.te of betwoen 20 
and 30	 per cent. 
Urbnndal e i.s a suburban area and, as all the 
-----------_1_
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studies of dropouts reflect, the holding.., powe~ of 
.L secondary 
schools is less effective in the large cities and rural 
areas than in suburbs where the socia-economic level is 
higher. 
The study also reveal s that most of the dropouts of 
Urbandale Hio~h School leave school during. the tenth grade. 
rrhls is in agreement wi th other studies which have been 
carried on in other areas. 
Another conclusion of the study is that a large 
number Uj-O per cent} of those Who become dropouts of 
Urbandale High School later continue their education by 
various media. This is the reason half of the dropouts are 
now gainfully employed. This is a much higher percentage 
than the current literature indicates about the employment 
of dropouts. 
The study reveals that almost half of the dropouts 
of Urbandale 1U6h SChool qui t school for reasons attributed 
directly to the school. Several dropouts cited such things 
as Dchool bel too difficult_ lack of appropriate curricu­
1um, and 1 Belt of acceptance socially as reasons for dropping 
out of Urbandale Hi School. 
Marr! e and pregnancy accounted for a large number 
of dropouts in t s study. It was unusually high (46 per 
cent) much hIgher than the national average. 
A lack or counfjelin[., wJ th the dropouts was very 
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evident in thi s study. Only eight of the twenty-eight 
dropouts conferred with school personnel before dropping 
out of school. Counselors and other school personnel 
should take a more active role in trying to keep the drop­
out students in school. 
The dropouts in this study felt that parent and 
pupil counseling would be of no value in keeping students 
from dropping out of sChool. They indicated very strongly 
that th.is would not help reduce the dropout rate. 
'l'he dropouts stressed very strongly that they WOuld 
like to have their education prepare them for a.. job or 
el se give them actual job experience. The courses offered 
which are more for college preparation did not rank very 
hi wi th the dropout s. rrhey want an education tvhich is 
relevant to their needs and purposes, and they do not see 
call ege preparation instruction as relevant. A more inter­
esting curricullull that appeals to dropouts must be sub­
ati tutedfor the regular courses which are unpal table to 
them. 
'r b .' 1
'fhi s study shows the. t the d.ropouts of VI' anna e 
lUe:h School lil<e many of the new innovations and feel they 
would influence dropouts to stay in school. The dropouts 
wero particularly interestod in those innovations wbich 
, ai'e decisionsgive em opportunity to have a choice or to :nco:. 
on thei r' own rEI ther than to be told that the;)! must take a 
- ~---------
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speci.fied course, or must be in a particular room for so 
many minutes for study. They de£initely indicated more 
elective cur riculura, free time options, option days, and 
individual projects as innovations which would have in­
fluenced them to stay in school. They also thought that 
more stress on learning over grades and a more person-to­
person relation with teachers and administrators would 
also influence dropouts to stay in school. 
Seventy-one per cent of the dropouts of Urbandale 
High School fel t that the new innovations would tend to 
keep potential dropouts in school. From the responses to 
this question it is evident Urbandale High School is moving 
in the right direction to reduce its number of dropouts. 
rCore girl s than boys dropped out of Urbandale High 
School between the years 1963-i968. This is the reverse of 
what the current literature indicates. It states that 
about S3 per cent of the dropouts are boys. This abnormally 
large girl dropout percentage is due to pregnancy and 
marrlage. 
It appears that the yearly dropout percentage in 
Urbandale IUGh School is decreasinr since the new curricu­
lum innovations were adopted in 1967.. In 1963, three 
stud.ents dropped out nccounting for 11 per cent of the total 
number of dropouts between years 1963-1968. In 1'165, it 
in 1966 itwent up to six or 21 PSI' cent of the total, 
•
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reached a high of eight for aolmost 29 per cent. In 1l)67, 
the year the irmovations ~lere introduced, it showed a reduc­
tion to five dropouts or about 18 per cent of the total. 
In ly68, the last year of this study it was reduced even 
more, down to three dropouts, or back to about 11 per cent. 
The percentage of dropouts decreased despite a rapidly 
increasing enrollment in Urbandale High School between the 
years 1~63-1y68. 
One of the limitations of this study is the length 
of time that the new innovations have been in effect. These 
in~ovations have been in effect for only a two year period 
of this study. A continuation of this study should be made 
to see if the current reduction in dropouts from Urbandale 
High SChool continues. 
III. RECoM.I\iENDATI O!.'JS 
The first recornmendation is that increased guidance 
service take place between school personnel and the poten­
tial dropouts. Every dropout should recel ve guidance 
Thisbefore he drops out and after he drops out of school. 
After themay require a visit to the dropout's home. 
of time, astudent has been out of school for a	 period 
sc 'n· 001 nersonne1v.1sty1 b L;uidl1rlce personne.1 or otl1er ~ 
Should	 be made with the dropout to show that the school 
11 i The dropouthas an interest in him Bnd his we~ 1DEJ.ng. 
---------
53 
at this time could be very receptive to returning to school 
to be wi th hi s 1'riends after finding himself' rather lonely 
and lost in the dropout world. 
Also more guidance personnel should work with the 
students in the elementary 3chools to identify the poten­
tial dropouts and work wi th them. A preventive p!'ogram 
should be inaugurated instead of waiting until the student 
is about to drop out and then trying to attack the problem. 
Students must be prevented from dropping out of school. 
A second recomrnendation would be additional changes 
in the curriculum offerings. It should be a custom-made 
curricula ~nich is tailored to the needs of the student. 
Students want to pursue more of the courses they desire 
and waive many of the required academic arenS D 
A third recoTI~1endation is expansion of the work­
study program to include more occupational areas. At the 
present it is primarily in the field of clerical work, but 
it shoul(i include somo on-the-job-training in the field of 
mechani c s, re tail sale s, welding, appliance service, auto 
body repair, and carpentry which are future job opportuni­
tios. Also the number of job placements should be 
inCrE:Hl~jed so as to place all students that are interested 
in the vtor}{- s tudyproi~r8.rn. 
1\ fourth recomrnondation would be to add 1:1 program 
of faFJil 1 ire study to the curriculum. 'l'his would be 
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administered during the tenth grade since most of the stu­
dents drop out at this grade level. Advanced work in family 
life would also be given to eleventh and twelfth grade 
students. This pror,ranl would reveal to the students the 
family' ~J role in today's society, huma.n sexuality, and 
problems of the family. As many of the students in this 
study dropped out of school for marriage, this progra..rn 
should be helpful in married life. 
Since the innovations in Urbandale High School have 
been in effect for only two years, it is impossible to 
acknowledge any long-term trends. A follow-up study is 
needed to determine whether the dropout rate in Urbandale 
High School continues to decrease in the forthcoming years. 
Also a study of students who remain in school but 
woulel like to drop out should be made. ,)~hi8 might reveal 
some 'lory important information. 
~----_.~
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APPENDIX
 
qUEST'IONNAIRE 
A STUDY	 01<' THE, ~!~?P:)U~S !~HD 'rlIE HOLDING FO'NER OF ST " 
IN URBiuH)JtLE.: tiIGrl SCHOOL FOR YEARS 1963-68 UDENTS 
I.	 Indicate which of the following schools you attended 
since dropping out of Urbandale High School. 
Trade School Adul t	 Classes 
Vocational School 
____	 Armed Forces Schooling
-- Night Classes Other	 Public SchoolNone
 
Other (Specify)
 
II.	 If employed at the present, which of these types of 
employment best describes your job classification? 
Skilled Unskilled 
Semi-skilled 
Other (Explain) 
III.	 Indicate which of these school policies or courses of 
study were deficient in providing you wi th a..n 
education. 
Lack of appropriate curriculum (Too many required 
subjects and not enough vocational training) 
Academic difficulty (Setting too high of stand­
ards for success in school) 
Lack of acceptance socia~ly in school 
Imrja/:;ement and/or marriage ,.,. 
l<'inancial need (Not being able to meet Iinanc~al 
expense of school) 
Not b ein[o able to read adequately for your g!'9.de 
level 
Disruptive home situation 
--.-.... -.	 Problem in e;ottinr; along \1';i th teachers and/o!' 
school a~~inistrators 
IV.	 V'V11ich of these school std.!'f members did you confer
 
wi th before dropping out?
 
Nurse'l'oacher 
PsycholosistCounselor 
No OnePrincIpal
 
Other (SpecIfy)
 
-----.._~ 
V.	 Do you think tha t parent and pupil counseling before
 
dropp~ng out would have held you in scnoo12"
 
YES	 NO 
VI.	 Vilhich of these electi va courses, \vhich were not offered 
when you were attending Urbandale High School, might 
have kept you in school? 
Social Studies 
Political Parties 
International Relations 
Consumer Economics 
Motorcycle Driver Training 
Science
 
Botany
 
Zoology
 
Human Physiology
 
Individual Projects
 
Foreign Language
 
German
 
Spanish
 
Vocations
 
Food Nutrition
 
I{ome Management
 
Small tor I;'Iechanics
 
Blueprint Reading
 
Radio Electronics
 
Basic Electricity
 
al rking
 
Cabinet Making
 
Math 
P·unda'TIenta.ls of Computers 
Cornputer Programming 
Probability Theory and Statistics 
Arts, 
SketCh Drawing 
Paint and Print 
Ceramics, Printmaking, and Sculptures 
Business Education
 
ori~I ae .PracEi ce
 
BllsineS9 Lavl
 
General ineas
 
-----~
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~H)istributlve Education 
Problems 
Jobs 
~~Of'.f.ice Education
 
Clerical
 
Secretarial
 
Problems
 
.Jobs
 
{~Under the dlstributi ve education and office 
educa tion curriculum on the job training is given. 
The student receives actual instruction in areas of 
sa.l esmanship or 01'1'1 ce work and has actual experience 
in various atol1es and offices. Students are released 
from school to work in qualified stores and offices 
under supervision of their coordinator. 
VII.	 Which of' these changes would have influenced you to 
stay in school? Please check. 
1.	 MORE ELECTIVE CURRICUI.m~ 
Fewer required subjects and more elective 
sUbjects. Example: 10th~ 11th, and 12th 
graders required to take only two s:emesters 
of' English as compared to six. 
lmGR.ADEIJ CUHHICULm.l 
Seniors may take 10th or 11th grade courses 
and 10th Graders may take senior courses if 
capable. 
EFt BASED CURRICUL'lJM 
Setting up of COUl~ses on a semester basis 
rather than a yearly basis provides for 
greater fleXibility, giving student a greater 
selee: tion from which to choose. This results 
in the student choosing his courses on basis 
or interest, ne ed, and,"0 :r'eadiness instead of 
requirin€,; students to take courses which will 
not help them a great deal. 
I o ONS
'I· • 
study hall s whi restric t a student! s aca­
domic options have been done away with. 
Insta d, when a student does not'have a class 
they may use their free time in many differ­
ent ways. :P example, students may 
a. Study in the 1 rary. 
_1lIlOlIIIIIIiII _ 
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b. study and work together with th t 
in the hall.	 0 er S udents 
c. Relax in commons room where atm hi".informal.	 . asp ere u 
d.	 }\iake use of any available area of the 
sChool or teacher for work 
V" th . •e.	 ',1 parents permission, they may leave 
the sChool premises. 
f.	 May be a~ signed by teachers or parents to 
a superv1sed study class. 
g.	 With teachers permission may audit (visit 
other cl asses which they, the student, 
feel a special need or interest). 
h.	 Seminars are offered where students meet 
with teachers, counselors, principal, lay 
people to discuss their needs, gripes, 
study procedures, and education philosophy
and purpose. 
5.	 IlWIVIDUAL INDEPENDENT STUDY PROJECTS 
Wi th approval of teachers a student may work 
on an indi vidual project. Students meet 1lr.i th 
teachers periodically and presents project 
alonG with oral examination. 
6.	 EDUCATIOif BY AGREEldENT 
Each student signs a contract With their 
teacher to perform specific responsibilities 
for the course. Instead of class meeting on 
a regular schedule the students meet in sma~l 
e;roups less frequ.ently and confer with teaener 
for a course. 
7.	 Of'l'I DAYS 
These are held one day each month to give the 
student a break from their regular routine 
educational experiences with no stress o~ 
rrades. 'i'hese options consist of 11 stenIng 
to someone \'Iho is an authority in o~e of ~he 
academic Hroas. Then small group d1SCUSS10ns 
follo\'l this. 
[3. 13LB SC;llIillUL.E 
Some	 cl as ses do not meet every day. Som~ 
, 0 bl nerl' on'"' on certaInclnsses meet for GOU e 1-' ... "C) .' • 
. .... . . • t . 011r"C qDrproaches andGavs nn s ')ernll ,8 new c· ~~J' • 
<' .. 1 . • t L ''''l+- ~ n orac tIce.tenchinr techulques 0 u8 }" v ~ •.• 
o L I 
............
---
The philosophy of the faculty and administra_ 
tion is that grades should be a reflection of 
the desire to Ie arn for se.lf improvement. 
The stress on learning has been promoted by 
such things as elimination of honor rolls, 
option days, and independent study. 
10.	 PEHSUN TO PEHSON RELF.TION WITH STU'.0ENTS 
The faculty and administration have adopted 
the policy of treating students on an indi­
vidual basi s. Rule s which cover a large 
group are made only when necessary. 
VIII.	 Do you feel that these changes tend to keep the 
potential dropout in school? 
YES	 NO 
--_ _-----­
